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Abstract: This article explores how principles of cognitive science can be applied to improve
speaking skills in learners of German as a foreign language. Speaking is often considered the most
challenging skill due to the need for real-time processing, lexical retrieval, and syntactic
organization. By integrating insights from memory theory, automaticity, and language processing,
educators can design more effective teaching strategies. The paper discusses key cognitive
mechanisms involved in speech production and proposes practical classroom techniques such as
spaced repetition, shadowing, chunking, and retrieval practice. The findings suggest that cognitively
informed instruction significantly enhances fluency, accuracy, and learner confidence.
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Speaking is a central component of language proficiency, yet many learners of German
struggle to express themselves fluently despite having strong receptive skills such as reading and
listening. This gap highlights the importance of understanding the cognitive processes underlying
speech production. Cognitive science offers valuable insights into how the brain processes, stores,
and retrieves linguistic information. This article aims to examine how these principles can be
applied to improve speaking skills in German language learners.

The relationship between cognitive science and language learning has been widely explored
in applied linguistics and educational psychology. Researchers emphasize that speaking, as a
productive skill, requires the integration of multiple cognitive processes, including memory,
attention, and automatic processing. One of the foundational theories in this area is Working
Memory Model proposed by Alan Baddeley, [1] which explains how temporary information storage
supports complex cognitive tasks such as language production. Studies show that limited working
memory capacity can constrain learners’ ability to produce fluent speech, especially in a foreign
language context. In addition, research on second language acquisition highlights the importance of
automaticity in developing fluency. Robert DeKeyser argues [2] that repeated practice leads to the
proceduralization of language knowledge, allowing learners to produce speech more efficiently.
This perspective is supported by skill acquisition theory, which suggests that declarative knowledge
(rules) can become procedural through practice. Another key area in the literature is lexical retrieval.
According to Paul Nation, [3] vocabulary knowledge alone is not sufficient; learners must be able to
access lexical items quickly and accurately during communication. Slow retrieval often results in
hesitation and reduced fluency. Furthermore, Norman Segalowitz [4] emphasizes the role of
processing speed in second language fluency. His research demonstrates that fluent speakers are not
only accurate but also efficient in processing linguistic information in real time. Cognitive load
theory, developed by John Sweller [5], also provides important insights into language learning.
High cognitive load can overwhelm learners’ mental resources, making it difficult to maintain
fluency while focusing on grammar and vocabulary simultaneously. Recent studies also highlight
the effectiveness of cognitive-based strategies such as spaced repetition, chunking, and retrieval

15.05.2026 | Aalst, Belgium 140




International Conference on “Rethinking Education through Science and Technology”

practice in improving speaking skills. [6] These approaches reduce cognitive load and strengthen
memory, leading to more fluent and confident speech production. Overall, the literature suggests
that integrating cognitive science principles into language teaching can significantly enhance
speaking performance. However, more research is needed to explore how these strategies can be
adapted specifically for German language learners.

Speaking is a complex cognitive activity that requires the coordination of multiple mental
processes. One of the key components involved in speech production is working memory, which
allows learners to temporarily store and manipulate linguistic information. During speaking,
individuals must simultaneously hold vocabulary, grammatical structures, and ideas in their
working memory while organizing them into coherent utterances. Due to its limited capacity,
working memory can significantly influence fluency, especially in foreign language learners. In
addition to working memory, long-term memory plays a crucial role in speaking performance.
Fluent speech depends largely on the ability to rapidly retrieve words and phrases stored in long-
term memory. When retrieval processes are inefficient, learners often experience hesitation, pauses,
and fragmented speech.[7] Therefore, developing strong connections in long-term memory is
essential for improving speaking fluency. Another important concept is automaticity, which refers
to the ability to perform language tasks with minimal conscious effort. In the context of language
learning, automaticity allows learners to produce sentences without actively thinking about
grammatical rules. This reduces the cognitive burden during communication and enables smoother,
more natural speech. Automaticity is typically developed through repeated practice and exposure to
language patterns. Finally, cognitive load is a critical factor that can either support or hinder
speaking performance. When learners are overwhelmed by too many linguistic demands—such as
focusing simultaneously on grammar, vocabulary, and pronunciation—their fluency tends to
decrease. High cognitive load can interfere with the smooth production of speech, making it more
difficult for learners to communicate effectively. Therefore, reducing cognitive load through
structured practice and the use of familiar language patterns is essential for improving speaking
skills.[8]

Improving speaking skills in a foreign language requires the application of effective,
cognitively grounded learning strategies. One of the most widely supported techniques is spaced
repetition, which involves practicing vocabulary and phrases at gradually increasing intervals. This
method strengthens long-term memory and enhances the ability to recall linguistic items during
real-time communication. For example, learners may repeatedly review expressions such as ,,Ich
gehe zur Arbeit” or , Ich habe gestern viel gelernt” until they can retrieve them automatically
during speech.

Another highly effective strategy is the shadowing technique, where learners immediately
repeat spoken language after hearing it. This approach helps develop pronunciation, intonation, and
the natural rhythm of speech. For instance, after hearing the sentence , Konnten Sie das bitte
wiederholen? “, learners immediately repeat it, focusing on stress and intonation patterns. Since
learners focus on imitation rather than analysis, shadowing promotes fluency and supports the
development of automatic speech patterns.

Chunking is also an essential strategy for improving speaking performance. Instead of
memorizing isolated words, learners acquire larger language units or “chunks,” such as common
phrases and sentence structures (e.g., ,,Ich bin der Meinung, dass...“, ,, Meiner Ansicht nach ist es
wichtig, dass..."). This reduces cognitive load and allows learners to produce speech more
efficiently, as they can rely on pre-constructed linguistic patterns.
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In addition, retrieval practice plays a crucial role in strengthening memory and speaking
ability. By actively recalling information without relying on notes or prompts, learners reinforce
neural connections and improve their ability to access language quickly during communication. For
example, learners may try to speak about their daily routine using prompts such as ,, Was hast du
heute gemacht?“ and respond freely: ,,Ich bin friih aufgestanden und habe gefriihstiickt. “ This
process is particularly beneficial for developing spontaneous speaking skills.

Finally, self-recording and reflection provide valuable opportunities for self-assessment and
improvement. When learners record their speech and listen to it critically, they can identify gaps in
vocabulary, pronunciation, and fluency. For example, a learner describing their weekend might say:
,,Am Wochenende bin ich ins Kino gegangen und habe einen Film gesehen. “ Listening back helps
them notice errors in word order or pronunciation and track their progress over time.

The application of cognitive-based strategies in German language teaching provides
significant opportunities to enhance learners’ speaking skills. Teachers can effectively integrate
these approaches into classroom practice by encouraging consistent and structured speaking
activities. For instance, promoting daily speaking practice allows learners to develop fluency
gradually and build confidence in using the language in real-life contexts. Regular exposure to
speaking tasks such as ,, Beschreibe deinen Tag* or , Erzdhle iiber dein Hobby“ helps reinforce
memory and supports the development of automaticity.

In addition, the use of dialogues and role-plays creates interactive learning environments
where students can practice language in meaningful situations. These activities simulate real
communication and enable learners to apply vocabulary and grammatical structures in context. For
example, a dialogue in a restaurant might include expressions such as , Ich hdtte gern eine
Pizza* and ,,Konnte ich bitte die Rechnung bekommen? “. Incorporating digital tools and language
learning applications further enhances the learning experience by providing flexible and
personalized opportunities for practice.

Another important aspect is providing repeated exposure to common sentence patterns and
expressions. By practicing frequently used structures such as ,, Es ist wichtig, dass... ", ,, Ich denke,

€

dass...”, or , Ich méchte sagen, dass... ", learners can internalize language patterns and reduce
cognitive load during speech production. This approach helps them produce more fluent and natural
utterances without excessive reliance on conscious grammatical analysis.

Moreover, special attention should be given to challenges that are specific to the German
language. These include complex word order (e.g., ,, Ich habe gestern mein Buch gelesen® vs.
subordinate clause structure ,, ..., weil ich gestern mein Buch gelesen habe ), the case system (der
Mann - dem Mann - den Mann), and the use of compound words such as ,, Krankenhausaufenthalt .
These features increase cognitive demands on learners, but targeted practice can significantly
improve mastery.

The integration of cognitive science principles into language teaching represents a shift from
traditional, form-focused instruction toward more process-oriented and learner-centered approaches.
The findings discussed in this article highlight that speaking proficiency is not solely dependent on
knowledge of grammar and vocabulary, but also on the efficiency of cognitive processes such as
memory, attention, and information retrieval. By applying strategies like spaced repetition,
shadowing, chunking, and retrieval practice, learners are better equipped to manage cognitive load
and develop greater fluency.

Furthermore, cognitively informed instruction emphasizes the importance of repeated
exposure and active language use. Rather than relying on passive learning methods, learners engage
in meaningful speaking activities that promote automaticity and faster lexical access. This approach
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aligns with current perspectives in second language acquisition, which view language learning as a
dynamic and interactive process.

However, the implementation of these strategies requires careful planning and adaptation to
the specific context of German language learning. Factors such as learners’ proficiency level,
individual differences, and classroom environment must be taken into account. Additionally, while
cognitive strategies show strong potential, further empirical research is needed to examine their
long-term effectiveness, particularly in diverse educational settings.

In conclusion, cognitive science offers a valuable framework for understanding and
improving speaking skills in learners of German as a foreign language. By focusing on key
processes such as working memory, long-term memory retrieval, automaticity, and cognitive load,
educators can design more effective and targeted instructional approaches. The use of cognitive-
based strategies not only enhances fluency and accuracy but also increases learners’ confidence and
motivation to communicate. Importantly, the shift toward cognitively informed teaching practices
encourages active participation, continuous practice, and meaningful interaction, all of which are
essential for successful language acquisition. As language education continues to evolve in the
context of modern technologies and scientific advancements, integrating cognitive principles into
teaching methodologies will play a crucial role in shaping more effective and learner-centered
language instruction.
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